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Charting Outcomes: 

Since 2014 the Ottawa Child and Youth Initiative has used the Charting 
Outcomes: Community Actions for Health Development of Children and 
Youth in Ottawa key indicators and corresponding data to help us monitor 
progress towards our goal for all children and youth in Ottawa to reach their 
full potential.  As we enter phase two of the report, we continue to work with 
our partners to include 2012 and 2013 data to monitor and report on how well 
our community actions promote healthy development towards our ultimate 
goal of sustainable and systemic improvements in child and youth healthy 
development outcomes.  
The indicator data helps us to hold ourselves accountable to our programs, 
services and actions but it is the collective work of organizations from across 
Ottawa and from all sectors who have the ability to make significant impacts.   
In an effort to ensure that we continue to track sustainable and systematic 
improvements in child and youth healthy development outcomes, we will be 
updating four indicators throughout 2015/16.  

COMMUNITY ACTIONS 
for HEALTHY DEVELOPMENT 
of Children and Youth in Ottawa
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Charting Outcomes: 

The percentage of Grade 6 students at or above the provincial standard 
for reading and writing continues to improve from 2010-2014 however, 
there continues to be a slight deterioration in math.

Critical hours programs positively and concretely influence social and 
academic outcomes for children and youth, and are based on three 
foundational pillars:

1) Skill development;
2) Safe and supportive spaces;
3) Positive relationships.
Our community partners have worked for many years to offer high 
quality critical hours programming.  In more recent years, programs in 
Ottawa have started to work collaboratively and share best practices to 
create a system of high quality critical hours programming.

COMMUNITY ACTIONS to ENSURE 
that ALL CHILDREN and YOUTH are 
SUCCESSFUL in SCHOOL. 

How are we Creating CHange?
There is currently no systemic approach to support children during the 
afterschool hours or after school programming at a provincial level.1

The Critical Hours Task Group, under the OCYI structure was 
established to strengthen program standards and quality in critical hours 
programming in Ottawa. The rise in the number of afterschool programs 
over the last decade points not only the need from the community, but 
the impact and influence that these programs can have on children and 
youth.

While we can confidently say that 
the three pillars in critical hours 
programming positively influences 
social and academic outcomes for 
children and youth, there exists a 
significant range in the funding and 
resources available. In an effort 
to address the existing disparities 
between programs, the Ottawa 
Homework Club Community 
of Practice was established in 
2014.  The community of practice 
includes over 40 sites who are 
committed to building high quality 
programs through training, best 
practices and common evaluations 
to ensure that we are moving 
toward sustainable and systemic 
impacts for children and youth in 
Ottawa. 

HealtHy Kids Community 
CHallenge
Ottawa has been selected 
as one of 45 communities 
across Ontario taking part in 
the Government of Ontario’s 
The Healthy Kids Community 
Challenge. The Healthy Kids 
Community Challenge is a multi-
year, community-led program 
that will unite our community 
with a common goal: promoting 
children’s health through physical 
activity and healthy eating for 
children 0 to 12 years.  

The Ottawa-based HKCC is 
being led by the City of Ottawa 
and working with partners from 
multiple sectors.  It focuses on 
20 priority neighbourhoods.   Our 
community will rally around the 
theme, and work with partners 
in many sectors developing 
programs, policies and initiatives 
that promote and enable healthy 
behaviours.

Critical hours programs will help to 
not only inform the HKCC initiaive, 
but will also benefit from the 
outcomes.
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sKill develoPment
Critical hours programs foster 
the social and academic skills 
of participants. When students 
are engaged in high quality 
after school activities, they 
experience higher levels of intrinsic 
concentration and motivation.

social and emotional skills
After-school programs are 
key spaces where students 
expand their socio-emotional 
learning horizons. Self-esteem, 
self-regulation, psychosocial 
adjustment, empathy and school 
bonding are some of the emotional 
faculties which are critical 
indicators of positive development 
and successful outcomes, and 
are also a focus in after-school 
programs.2

academic skills
Although critical hours programs 
are not strictly scholastic, 
they support their capacity to 
improve academic outcomes 
for participants. Activities which 
consist of academic enrichment or 
homework and requires children 
and youth to develop skills which 
are invaluable to academic 
success, such as persistence, 
focus, and sustained attention and 
engagement.3  

safe and suPPortive sPaCes
The second pillar which supports 
critical hours programming is 
known as “safe and supportive 
spaces”. Critical hours 
programming provides two 
different kinds of “safe and 
supportive spaces”: safe in the 
sense of a stable emotional 
climate and in terms of program 
space.

For critical hours programs to 
be considered safe it must have 
several components:

1) Staff turnover should be low,4

2) Staff training and ongoing 
supervision (the capacity to 
address academic questions, 
but more importantly, 
participants’ personal problems) 
should be strong and evidence 
based,5 and

3) Authority displayed by staff 
should be progressive, with lots 
of opportunity for participants 
autonomous choice.6

Children are vulnerable when 
left alone in their time outside of 
school. Critical hours programs 
provide a safe, structured space 
where these children can be 
engaged in constructive activities 
during these risky hours. High 
quality critical hours programs 
help children and youth establish 
positive, healthy behaviours which 
they will carry with them through 
their teen years and hopefully for 
the remainder of their lives.7

Positive relationsHiPs
The third pillar of critical hours 
programming is Positive 
Relationships. Evidence shows 
that the primary reasons children 
return to programs is because 
of the relationships they build 
there.8 More than attendance, it 
is the peer-peer and child/youth-
adult relationships that positively 
influence social and academic 
outcomes for participants.

Peer-Peer relationships
Positive relationships with peers 
increases participant engagement, 
social competency, and 
relationships with peers. On peer 
bonding in critical hours, programs 
show “an increase in prosocial 
development in youth when peer 
social support is present. As peer 
social supports increase, prosocial 
behavior and self-esteem increase 
while conduct disorder, emotional 
problems, hyperactivity and 
indirect aggression all decrease.”9

Child/youth-adult relationships
The development of positive 
relationships between program 
participants and the adults who 
staff the programs can be complex 
due to various dimensions of 
social bonding but two studies 
found that they are in fact the 
singular most important program 
factor to enhance social and 
academic outcomes for youth.10
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